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SPECIAL EDUCATIONAL NEEDS AND INCLUSION POLICY
We at McKinney Primary School believe that each of our children should have access to a broad and balanced curriculum provided in a safe and secure environment where they feel valued and encouraged to reach their full potential. Within this environment, we welcome and will do our utmost to provide for children with special needs.
Policy Rationale

The purpose of this policy is to outline how we intend to cater for every child to the best of our ability. We recognise in line with SEND legislation that pupils with a special educational need have a right to an education within a mainstream school. As a working document, this policy will be reviewed and revised as and when imminent changes in SEND legislation take place.
The policy adheres to the principles outlined in the Code of Practice (COP 1998) and the Disability Discrimination Code of Practice for Schools (2006).
This policy is subscribed to by all teaching and non teaching staff and is for everyone associated with the school.

We will endeavour to ensure appropriate training, strategies and support is availed of to allow successful inclusion of a child with Special Educational Needs. Within this, the interests of all our children must be safeguarded. We will try to offer choice where possible, and welcome the views of parents and children.

Principles and Aims
· To provide a caring, stimulating, happy and secure environment in which all children can realise their potential thus developing positive self-esteem and confidence.
· To ensure that every child is fully included in a broad and balanced curriculum suited to their age, aptitude and abilities, including a comprehensive extra curricular programme and opportunities to participate in creative/aesthetic activities and educational visits.
· To promote early identification and intervention regarding any barriers to learning.
· To develop an effective system of assessment, record keeping and evaluation to monitor progress in keeping with the school’s assessment policy.
· To use a range of teaching strategies which incorporate different learning styles ensuring effective learning for all.
· To foster an ethos of whole school approach to SEN through raised awareness towards understanding and commitment of shared responsibility by all members of staff.
· To work in partnership with parents or those with parental responsibility to enhance learning by encouraging them to recognise the central role they play in their child’s education and providing regular information about their child’s progress and to promote effective communication between Governors, Principal, teachers, parents, and outside agencies.
· To ensure that our children have a voice and, where possible, can contribute to the planned provision in relation to their individual learning needs.
Special Educational Needs – Some definitions
A child has special educational needs if he or she has, “a learning difficulty which calls for special educational provision to be made.”

A child has a learning difficulty if he or she:
(a) “Has a significantly greater difficulty in learning than the majority of children of the same age;
(b) “Has a disability which either prevents or hinders the child from making use of education facilities of a kind provided for children of the same age in ordinary schools;
(c) “Is under five and falls within the definition of (a) or (b) above or would do if special educational provision was not made for this child….” (Article 3 of the 1996 order)

Special Educational Provision is educational provision which is different from or “additional to” the provision generally made for children of a comparable age. 
New SEN Framework

There are four elements to the new framework:

1. Primary Legislation - Special Educational Needs and Disability Act (Northern Ireland) 2016 (SEND Act)
2. Secondary Legislation - New SEN Regulations

3. Guidance - a new statutory Code of Practice

4. SEN capacity building (training) on the new SEN framework.

Within the new framework, the main areas of SEN and their appropriate categories are:

1. Cognition and Learning – Language, Literacy, Maths, Numeracy
a. Dyslexia/SpLD

b. Dyscalculia/SpLD

c. Moderate LD

d. Severe LD

e. Profound and Multiple LD

2. Social, Behavioural, Emotional and Wellbeing

a. Social and Behavioural Difficulties

b. Emotional and Wellbeing Difficulties

c. Severe Challenging Behaviour with SLD

3. Speech, Language and Communication

a. Developmental Language Disorder

b. Language Disorder associated with a differentiating biomedical condition

c. Communication and Interaction Difficulties

4. Sensory

a. Blind

b. Partially sighted

c. Severe/profound hearing impairment

d. Mild/moderate hearing impairment

e. Multi Sensory impairment

5. Physical Needs
6.
Under Assessment (U)

Children with a medical need will be placed on a separate medical register to include the following conditions:
	Epilepsy
	Eating Disorder

	Asthma
	Psychosis

	Diabetes
	Other Mental Disorder

	Anaphylaxis
	Cerebral Palsy

	Autistic Spectrum Disorder
	Spina bifida with Hydrocephalus

	ADD/ADHD
	Spina bifida without Hydrocephalus

	Dyspraxia DCD
	Muscular Dystrophy

	Developmental Language Disorder(Med)
	Acquired Brain Injury

	Global Developmental Delay
	Visual Impairment

	Downs Syndrome
	Hearing Impairment

	Complex Healthcare Needs
	Physical Disability

	Anxiety Disorder
	Other Medical Condition/Syndrome

	Depression
	


Definition of a ‘Disabled Person’
The Special Education and Disability Order NI 2005 defines a disabled person as ‘someone who has a physical or mental impairment which has a substantial or long term adverse effect on his or her ability to carry out normal day to day activities.’
The DDA states that “the definition does not include any impairment resulting from or consisting of a mental illness unless that illness is a clinically well recognised illness.”

The term “physical impairment” covers a number of conditions, for example, cerebral palsy, muscular dystrophy, spina bifida, arthritis, hearing or sight impairment, diabetes, asthma, epilepsy, chronic fatigue syndrome (ME) etc. The term “mental impairment” may include what is known as learning difficulties, e.g. emotional and behavioural difficulties, ADHD, ADD, autistic spectrum disorders and developmental disorders such as dyspraxia. 

Definition of Additional Educational Needs (AEN)
Additional Educational Needs refers to various groups of children and young people who for a variety of reasons may face additional barriers to education and learning. This makes it more difficult for them to achieve their full potential. This is different to children with Special Educational Needs.

These areas include:

· Looked after children

· Newcomers

· School age mothers

· Travellers

· Roma

· Children of service personnel

· Nurture Provision

· Anti-Bullying Policy

· Suspensions and Expulsions

· Education Otherwise Than At School (EOTAS)
This policy takes consideration of the proposals of the Department of Education in relation to Additional Educational Needs.

Admissions Arrangements
All children, including those with SEN/DIS/AEN, follow the admissions criteria for McKinney Primary School as outlined in the school prospectus.

The SENDO (2005) Legislation gives the right to pupils who have a Statement of Special Educational Needs or a disability, to be educated in a mainstream school unless:

“…that is incompatible with:

(a) the wishes of his/her parent

(b) the provision of efficient education for other children”.

This applies to McKinney Primary School as to all schools in Northern Ireland.

Children with a Statement of Educational Needs are placed at the request of the Education Authority with consideration of resources available and reasonable measures required to meet the pupil’s needs.
Accessibility

We will endeavour to make reasonable adjustments and take relevant and purposeful measures to ensure accessibility for all in our school in relation to:
· Accessing the building

· Accessing the curriculum

· Accessing information e.g. written, verbal, technological.

The Code of Practice (1998) recognises that there is a continuum of need and an equally wide continuum of support to meet the needs of all the children who may have SEN either throughout, or at any time during their school career. Children with SEN require the greatest possible access to a broad and balanced curriculum. 
All children have the right to access this curriculum differentiated to their individual needs and to develop their full potential. The knowledge, views and experience of parents are vital. Effective assessment and provision is provided where there is a partnership between parents, children, school and other relevant agencies.                                                      
All children are identified and assessed as early as possible and outside specialists are involved as and when appropriate. There must be close co-operation between all agencies involved.

Identification and Assessment

At McKinney Primary School, we are aware of the importance of early identification of children with special needs. We also recognise the importance of maturation in a child’s development. Therefore, we make every effort to liaise with previous schools and settings (including our own nursery school), parents and other agencies involved with the child.  In so doing, we aim to have children’s needs identified, assessed and addressed as early as possible.  

Observation
· Observation is one of our most powerful assessment tools and a key element of the Northern Ireland Curriculum.
· Class teachers will record early observations of a child who they feel may require a special needs programme. A Record of Concern may be completed and signed by all involved and the child’s progress monitored for an agreed length of time.
· The teacher will discuss their concerns with the SENCo Mrs Brackenridge, and Learning Support staff, Mrs Dickey and Mrs Carson, who may use additional observation and/or standardised tests to confirm initial concerns.
· Parents will be consulted from the beginning and encouraged to play an active role in the process.
· It may be necessary to seek additional information from outside agencies involved with the child. All such information will be treated confidentially.
Assessment - School based Tests
A variety of tests are used which may include:
· GL Baseline Testing 
· GL Assessment Progress Test in English (PTE) and Progress Test in Maths (PTM)
· New NRIT Cognitive test
· CAT4 assessment
· GL Group Reading Test.
· SPAR Reading Test
· Dyslexia Portfolio 
· Salford Sentence Reading Test (Reading Partnership)
· Phonics Checklist
· High Frequency Words Checklist

These assessments can be used for summative and diagnostic purposes and can help to highlight a child’s specific problem. They may also be helpful to confirm/allay any concerns and to provide a baseline against which a child’s performance can be measured. 
Special Needs Register

Once a child has been identified as having a Special Educational Need, his/her name is put on the Special Needs Register by the Special Needs Coordinator and the Principal.  

Information includes:
· Name and date of birth
· Specific area(s) of need
· Provision made
· Stage of the Code of Practice
· Outside agencies involved (if applicable)
The Register is a working document and can be amended at any time during the academic year as children’s’ progress is reviewed.

The above information is recorded on SIMS with hard copies being held confidentially by the SENCO and Principal.
School Based SEN Stages

At McKinney Primary School we currently follow the five stage approach set out in the Code of Practice (1998).

Within the 5-stage approach, responsibility for pupils on Stages 1-3 lies at school level (with close involvement by the Board at Stage 3) and with both Board and School at Stages 4 & 5.

Progress in response to action taken at one of the first 3 stages may well mean that the pupil will not move onto the next. Only those children whose progress continues to cause concern at any one stage will be moved onto the next stage. A large proportion of children may be helped by Stage 1 procedures, with smaller numbers at Stages 2 and 3. 

Please note SEN stages are currently under review for change due for implementation in September 2021.

We follow these key principles:
· Provision matches a child’s needs. We use the Good Practice Guidelines (2009) to help set out reasonable adjustments to allow the child to access the curriculum at an appropriate level and to take part in the day-to-day activities of the school.

· There is careful recording of needs, actions taken and outcomes.

(Records of Concern, Action Plans, Individual Education Plans)

· Consideration is given to the voice of the child.

· Parents are closely consulted.

· All staff are involved in the drawing up of plans to meet the needs of the child

· Outside specialists are involved where appropriate at any stage, but particularly preceding and during any referral.

· All staff will be familiar with the following diagrams showing the school based stages 1,2 and 3)

School Based Stages: Stage 1
















School Based Stages: Stage 2


      














School Based Stages: Stage 3




















In line with the Code of Practice (1998), a staged approach of intervention is followed.
Stage 1
The class teacher has responsibility for this. The most important and effective method of assessment in all areas of the curriculum is teacher observation and professional judgement. 

· Class teachers are responsible for raising their concerns about a child to the Special Educational Needs Coordinator. This leads to a meeting being arranged between the teacher and SENCO to draw up a Record of Concern or an Individual Education Plan which will include individual targets and action to be taken.

· Teachers monitor and compile evidence of progress throughout Stage 1

· Teachers meet with SENCo at least three times a year to review and update IEP’s of children currently on the Special Needs Register.
· The SENCo keeps a master filing system.
· Parents are informed once a child has been placed on Stage 1 and will be consulted about IEP targets and how they can help at home.
· Parents are kept up-to-date through Parent/Teacher meetings and regular contact.
Stage 2
Children whose needs are not easily met through normal classroom differentiation and support from the class teacher and whose Stage One targets are not being achieved, will move on to Stage Two.

· An Education plan will be drawn up between the class teacher and SENCO. Teachers will meet with the SENCO three times a year or sooner if needed, to review targets and draw up new IEPs.
· Class teachers will follow this plan with help from the SENCo.
· Parents will always be consulted at each stage and will be asked to sign all IEP’s.
Stage 3
A decision may be taken after Stage Two Review to seek external support and advice from the EA Psychology Service. 
· The SENCo will liaise with the class teacher to gather information on the child.
· At an arranged meeting usually in the Autumn Term, the SENco will discuss the child’s needs in consultation with the Educational Psychologist and a way forward will be agreed.
Options include:
· taking no further action

· increased in-school support

· further screening

· referral to support services and/or Stage 3 Assessment
Stage Three Assessment is made by the Educational Psychologist and involves testing, a meeting with parents and a written report with recommendations. If a child is eligible for support from outside agencies there is regular communication between class teacher, outreach teacher, parent and principal/SENCo..
Possible outcomes after review:
· The child continues at Stage 3. New IEP drawn up.

· Child reverts to stage 1 or 2 (If satisfactory progress after 2 reviews).

· Educational Psychologist refers child to EA for Statutory Assessment.

Stage 4 Statutory Assessment
· The SENCo is responsible for completing any relevant paperwork, after meeting with the appropriate class teacher for advice of a child’s capabilities and needs.
· The school will continue to make provision for the child based on SEELB/outside agency advice.
· The school will assess their ability to meet the needs of the child and will make any reasonable adjustments required (where these are compatible with the efficient education of all children).
Stage 5 Statement of Educational Needs

· A Statement is a legal document which states the child’s Special Educational Needs, the provision necessary to meet those needs, objectives set and how these will be monitored and assessed.
· It recommends appropriate placement, specialist support and adult assistance required as well as any non-educational provision needed to meet the child’s needs.

· Statements of Special Educational Need are reviewed annually in consultation with parents, the EA and other involved agencies.
Effective / Early intervention

Reading Partnership

This reading support programme has recently been introduced in McKinney Primary School. It is a reading programme that is designed to give the pupils a boost with their reading by working alongside a trained classroom assistant or parent known as a Reading Partner. The class teacher, in consultation with the literacy co-ordinator and the SENCO, select the potential pupils to be tested by the Reading Partnership Co-ordinator. The Salford Sentence Reading Test is then used to establish a reading age which is then compared to their chronological age. 
Generally, pupils who are reading 6 months to 1 year below their chronological age are selected for the programme. Parent consent is sought before a child commences the programme. Each pupil receives 3 x 15 minute lessons per week for a period of 10 weeks. At the end of the programme the Salford Sentence Reading Test is administered and the pupil’s progress is recorded. 
The pupils who engage in the programme continue to take part in shared and guided reading within their class but on completion they may have to be moved up into a higher reading group depending on progress made. 

RISE NI (Formerly ASCET)

RISE NI (Regional Integrated Support for Education NI) is an early intervention service which supports children in the mainstream school setting by working closely with parents and education staff to help children develop the foundation skills for learning i.e. speech language and communication, sensory-motor and visual perception and social, emotional and behaviour skills.

The teams deliver training, offer advice and strategies to parents and education staff, implement class-based and small group programmes and provide integrated support, on a group or individual basis, depending on the needs of the child. 

The teams may include the following staff - Speech and Language Therapists, Occupational Therapists, Physiotherapists, Behaviour Therapists/Specialists, Clinical Psychologists, Associate Psychologists, Social Workers, Health Visitors, Dieticians, Therapy Assistants/Support Workers and Clerical Officers.
Support
Special Needs Co-ordinator –  Mr Dunlop
Learning Support Teachers –   Mrs J. Brackenridge

                                                     Mrs R. Carson

                                                     Mrs M. Dickey

Class Teachers 

Classroom Assistants - Mrs S. Faulkner
                                          Ms. R. McNaul

                                          Ms. J. Price

                                          Mrs C. Suffern

                                          Mrs A. Porter
Reading Partnership Volunteers – TBC (subject to Covid regulations)
A variety of agencies are available to support children with Special Educational Needs. The School liaises closely with them to provide extra support. These include:

The Educational Psychologist – Miss Brenda Kelso 
EA Advisory Service

Health Visitors, School Doctor and Nurse – Senior Medical Officer 01846 665181

EWO

Social Services

Child Protection Officer – Mr Colum Boal

Behavioural Support – Ms Orla Hendron

ASD Support Officer – Mrs Margaret Clarke

Down Outreach Support – Mrs Ruth Clarke

RISE team – Mrs Jane Sowden

Links with Other Schools

Transition to Secondary
Staff Training

The Structure of Special Educational Provision

The Role of the Board of Governors 

Article 9 of the Education Order requires that the Board of Governors of every grant aided school must:
· Determine, and keep under review, its policy in relation to the provision of education for children with special educational needs. In so doing, when it seems necessary or desirable for co-coordinating provision for children with special educational needs, it should consult the Board and other Boards of Governors.

· Have regard to its SEN policy in carrying out its functions: and 
· Report annually to parents on the steps taken to implement the school’s SEN policy

Article 8 of the Order requires that the Board of governors of each mainstream school must report annually to parents on:
· Any special arrangements for the admission of pupils who have special educational needs but for whom no statement is maintained

· The steps taken to prevent pupils with special educational needs from being treated less favorably than other pupils: and

· The facilities provided to assist access to the school by pupils with special educational needs.

Article 8 of the Order also places on the Board of Governors of each mainstream school a number of specific duties towards all pupils registered at the school who have special educational needs. These are:
· To endeavor to secure that the necessary special educational provision is made for them:

· To secure that their needs are made known to all who are likely to teach them

· To secure that teachers in the school know the importance of identifying their special educational needs and providing for them: and

· To ensure that they join in the activities of the school together with pupils who do not have special educational needs, in so far as that is reasonably practical and compatible with their receiving the necessary special educational provision, the efficient education of other children in the school and the efficient use of resources.

The Role of the Principal
The Principal is responsible for:
· management of special educational needs provision.
· liaising with external agencies to provide for children with SEN.
· keeping Governors informed
· apportioning Special Educational Needs Resources from LMS funds
· meeting with parents when necessary.
· recording concerns about individual children’s behaviour and implementing the positive school discipline policy.
The Role of the SENCo

The SENCO is responsible for:
· the day –to-day operation of the special educational needs policy.  Regular meetings are set up so that the SENCO and individual teachers can draw up and review IEPs with realistic and achievable targets. These IEPs are renewed each term inline with teachers’ planning notes.

· liaising with outreach support teachers.
· responding to requests for advice from other teachers. In McKinney Primary School the SENCO/Principal, teachers, and classroom assistants work together to provide a curriculum differentiated to children’s’ individual needs so they can develop their full potential.

· maintaining SEN register and updating the special needs information on SIMS (reporting to Principal who does this)

· working with teachers to identify children with SEN as early as possible and to follow the 5 stage approach as outlined in the Code of Practice. 

· liaising with teachers, parents and outside agencies during referral process and annual review of statements 

· maintaining central accessible bank of information and up-to –date IEPs for children on the special needs register. The SENCO also ensures that teachers receive up-to-date copies of IEP’s.

· liaising with the parents of children with SEN/DIS/AEN – copies of new IEPs are passed on to parents and the SENCO is available to arrange additional meetings with parents when required.

· establishing in-service training needs and contributing to in-service training of staff.

· liaising with external agencies, for example, EA outreach teachers, Educational Psychologists, support services.

The Role of the Class Teacher

All teachers are responsible for:
· working with SENCO/Principal, other teachers, classroom assistants and the principal to implement a curriculum differentiated to individual children’s needs in their class.

· liaising with SENCO to become familiar with SEN procedures.

· drawing up, implementing, monitoring and reviewing IEPs with the SENCO during regular meetings.

· identifying children with SEN and assessing and evaluating targets.

· completing referral forms alongside SENCO.

· keeping up-to-date IEPs.

· liaising with parents and keeping them up-to-date with new information and current IEPs.

· informing classroom assistants of any targets in place for a child as they may need to be implemented outside the classroom environment.

· recording concerns about individual children’s behaviour and implementing the positive school discipline policy.
The Role of the Parents 

They are informed of any concerns regarding their child’s provision for SEN/DIS/AEN. 

It is vital that parents:

· provide information which will help the school in understanding the child’s needs

· provide support at home and support the implementation of the IEP which they will sign.

· Work in partnership with the school and other professionals involved

· supervise homework

· attend parent/teacher meetings, annual/transition review meetings, and if required meetings with the SENCo.

· keep medical or educational appointments.

· Are informed regarding the need for referral to IEP.

The Role of the Classroom Assistant

At all times the assistant should be working within school policies and promoting independence and inclusion for the pupil. Under the direction of SENCo/class teacher, the adult assistants will undertake a range of duties to support pupils with SEN/DIS/AEN including:

· Supporting the class teacher in the delivery of the curriculum.

· Preparation of practical activities.

· Delivering one to one support as identified in education plans.

· Working with small groups giving support.

· Motivating and encouraging reluctant learners.

· Promoting inclusion.

· Any other duties identified by class teacher/SENCO.
Concerns

At McKinney Primary School we are committed to open and meaningful communication, and wish to ensure that concerns are addressed at an early stage. Appointments can be made to see the Principal or a teacher by contacting the school office.

Discipline is approached positively with praise, encouragements and incentives having a higher priority than sanctions. Our core values are respect, perseverance, teamwork, self-discipline, giving, compassion, honesty and responsibility. When nurtured and reinforced by all in the school community, these core values form the basis of a happy and productive school environment. 

The Designated Teachers in the child protection team are Mrs Cranston (Nursery) and Mrs Dickey (P1 – 7). Mr Dunlop is the Lead member of the safeguarding team and Miss Craig is the deputy designated teacher.  Written records of all conversations and discussions will be kept and others informed and involved if in the best interests of the child. Reports will be based on facts and evidence. All procedures can be found in our Child Protection Policy and are subject to EANI guidelines. All adults working in the school are responsible for the care, welfare and safety of the children.  

Any concerns regarding this policy or your child’s Special Educational Needs should be addressed to the Principal.

An Advice and Information Service has been set up by the EA to support parents of children with SEN.  
This can be accessed by telephoning 028 9056 6954.  

If parents are unhappy regarding the SEN support provided to their child they may use the school’s Complaints procedure and if they are still unhappy they can contact the Dispute Avoidance and Reconciliation Service (DARS). This service was established and came into effect on 1st September 2005 as part of the implementation of the Special Needs and Disability Order (SENDO).
Links with other policies:

This policy is an integral part of all curricular and pastoral policies within McKinney Primary School.   Key links include:
· Child Protection

· Positive Behaviour Policy

· Anti-bullying Policy

· Pastoral Care Policy

· Assessment Policy

· Literacy Policy

· Numeracy Policy

Monitoring, Review and Evaluation 

This policy has been drawn up following consultation with Staff and Governors. 
The school will review and evaluate its effectiveness on a regular basis and in light of the current SEND changes. 
Strengths and areas needing further development will be highlighted and these will be included in the next year’s School Development Plan to ensure that all children are being provided with a broad and balanced curriculum that is differentiated to meet their individual needs and ensuring that they develop to their full potential
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Initial concern is expressed by the teacher, parent, health or social services professional.





Class teacher informs SEN co-ordinator, who registers child’s special educational needs.





Class teacher gathers information, makes an initial assessment and informs parents.





Give special help within the normal classroom setting, keeping record of nature and aims of such provision





Further advice and support clearly needed: go straight to appropriate stage





No Special education help is needed, but keep under review





When no longer any cause for concern, child is removed from SEN register and parents informed





Review progress, with appropriate parental involvement





Set new targets for review





Move to Stage 2











Stage 1


Review





Initial concern is expressed by the teacher, parent, health or social services professional





Class teacher informs SEN co-ordinator, who registers child’s special educational needs and agrees that Stage 2 advice and support is needed





SEN co-ordinator, with class teacher, reviews all available information and obtains information from outside agencies.





SEN co-ordinator and teacher/s draw up IEP and inform parents.





SEN co-ordinator seeks any necessary further advice.





           IEP implemented.





Review progress with appropriate parental involvement.





Child reverts to Stage 1 or no longer needs additional help.





Child continues at Stage 2: SEN co-ordinator and teacher/s draw up revised IEP.





Child moves to Stage 3.





Initial concern is expressed by teacher, parent, health or social services professional





Stage 2 review





Class teacher informs SEN co-ordinator, who registers child’s special educational needs and agrees, having consulted principal, that intensive action with specialist support is immediately necessary





SEN co-coordinator, with class teacher, reviews all available information, consults support services and informs the Education Authority using the appropriate form





SEN co-ordinator seeks any necessary further advice





SEN co-ordinator, teacher/s and support services draw up IEP, and inform parents who sign





IEP implemented





Review progress, preferably in the presence of parents





Child remains at Stage 3, SEN co-ordinator, teacher/s and support services draw up revised IEP








Child reverts to Stage 2 or 1





Refer to Principal





Principal requests statutory assessment
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